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SECTION A: 
Question 1: [20 marks] 
Give a single term for each of the definitions below: 
1.1   Evidence that cannot be verified and is often informed by personal opinion  (2) 
1.2   Evidence that is written for a specialized audience and according to acceptable    
     standards.             (2) 
1.3   Information that is discovered after research has been done.    (2) 
1.4   The act of using someone else’s exact words as part of your evidence.   (2) 
1.5   Evidence obtained after doing an experiment.       (2) 
1.6   A sentence that contains the writer’s point of view in an argument essay.   (2) 
1.7   A set of reasons put forward to oppose an idea or theory developed in another    
     argument.            (2) 
1.8   A database that publishes research from various disciplines.    (2) 
1.9      The careful application of reason in the determination of whether a claim is  
      true.              (2) 
1.10 The act of admitting the merit of an opposing point of view.       (2) 
 
Question 2 [20 marks]:  
Read through the following paragraph and answer the questions that follow: 
Television’s contribution to family life has been an equivocal one.  While it has kept the 
members of the family from dispersing, it has not served to bring them together either. By its 
domination of the time families spend together, it destroys the special quality that depends to 
a great extent on what a family does, what special rituals, games, recurrent jokes, familiar 
songs, and shared activities it accumulates.  According to Urie Bronfenbrenner, “the television 
set casts its magic spell, freezing speech and action, turning the living into silent statues so 
long as the enchantment lasts”.  What this means is that television poses a lot of danger not 
only through the behaviour it produces  but through the behaviour it prevents: the talks, the 
games, the family festivities and arguments through which much of the child’s learning takes 
place and through which his character is formed.  
Bronfenbrenner, U. (1994). Ecological models of human development. International Encyclopaedia 
of education, 3 (2): 37-43    
2.1    Is the writer for or against television in homes?       (1) 
2.2      Identify a word/phrase that is used to indicate the writer’s stand on the role of   
           television in homes.          (2) 
2.3      In your own words, explain why the writer sees television’s contribution as  
     equivocal.            (2) 
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2.4   What is the purpose of sentence 5 in the paragraph?      (2) 
 
2.5   Identify the phrase that the writer has used to indicate the purpose of  
      sentence 5.            (2) 
  
2.6   The in-text citation is not correctly written; (i) explain what is wrong/missing  
  in the citation and (ii) rewrite the in-text citation correctly using the information    
  provided in the reference at the end of the text.      (6) 
 
2.7   How has the writer integrated the citation into the paragraph?   (2) 
2.8  Write a suitable concluding sentence to end the paragraph     (3) 
 
Question 3 [10 marks]:  
Read through the following sentences and answer the questions that follow: 
a) Wife beaters should be prosecuted. 
b) Child abuse and wife beating are problems and will create social problems in the  
          future and must therefore be stopped in homes. 
c) Because children who grow up in abusive households end up becoming abusive  
          husbands or wives, the cycle of violence in homes must be stopped. 
 
3.1  Identify ONE sentence that is an example of a well-constructed topic sentence for  
           an argument paragraph          (2) 
3.2  Give TWO reasons why the sentence you identified in 3.1 above is a suitable topic  
        sentence.            (2) 
3.3  For each of the other two sentences, briefly explain why they cannot work as topic  
       sentences in an argument paragraph.        (4) 
3.4  What is the purpose of a topic sentence in a paragraph?     (2) 
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SECTION B:  (Use a separate answer book for this section) 
Question 4 [10 marks]: 
4.1   Provide TWO examples of suitable evidence to use in academic writing.   (2) 
 
4.2      For each example listed in 4.1, explain why it is suitable for academic writing.  (2) 
4.3   Write FOUR questions that you should ask yourself to check whether your thesis  
           statement is suitable for an argument essay.       (4) 
4.4  Explain what each question that you listed in 4.3 means.     (2) 
 
Question 5 [40 marks]: 
Write a six paragraph argument essay on the following topic: ‘Student activism and politics in 
South Africa’. Your essay must make use of the sources provided below. All the texts and 
references have been adapted for the purpose of this exam.  
Your essay must include: 
 an introduction;  
 an underlined thesis statement; 
 three body paragraphs that discuss sub-claims; 
 a counterargument; 
 a conclusion;  
 in-text references; and 
 a reference list. 
 
TEXT A 
Student protests: Don’t waste this crisis 
Some think it was Winston Churchill who said: “Never let a good crisis go to waste.” 
It seems that the current seemingly intractable crisis is here to stay until some changes are 
attained at higher education institutions. 
It must be conceded, though, that this “good crisis” is troubling because the future of our 
higher education seems to be at stake and the ever-more pronounced conflagration is 
rendering many stakeholders impotent. The future, as personified by the students, stands on 
shaky ground, particularly as one starts pointing fingers at various causes, including some 
nameless “third force”. 
Solutions are needed. Arguably, a time for change may have come but should the drive for it 
be so uncontrolled and wanton? There are so many good struggles being waged in wrong 
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ways. It is so unfortunate to mar a just battle, as is happening now. One cannot protest for a 
bigger library by destroying the small existing one. 
When the #FeesMustFall voice was raised, it spoke to everybody, for people believed the 
transformation of education was long overdue. Various role-players understood and 
supported the positive clamour. 
But in the face of burning buildings and racial wars on campuses, society may well be feeling 
that it is losing a battle that could have been redirected along calmer paths. 
Professor Vuyisile Msila is the head at Unisa’s Institute for African Renaissance 
Studies. The views expressed here are his own. 
Msila, V. 23 March 2016. Student protests: Don’t waste this crisis. Mail & Guardian: 10.  
 
TEXT B 
Student protests forge links with past 
“One’s understanding of and feeling for a concept inevitably are shaped by the weighting of 
one’s experience,” says South African archivist Verne Harris. 
There’s an inevitability about protest in South Africa – it is expected. Apartheid’s legacy of 
social engineering and structural inequality still affects young South Africans, yet anyone born 
after 1994 has no lived experience of apartheid itself. 
Through the songs, literature and language youth activists use, however, they are bringing 
the memory of the past alive in a time when many would prefer to forget. 
One of the endearing moments of the #FeesMustFall protests was seeing screenshots of 
conversations between parents who had experienced apartheid and their children, the 
student protesters, who hadn’t. 
In one Whatsapp message that went viral, a mother instructs her son: “If you march again, 
take a wet bandana with you … your chances of getting teargassed are increasing and it’s 
horrible. Cover your mouth and nose as soon as you hear the whizzing noise [of the canisters 
before they explode]. Try to get to higher ground – teargas is heavy and sinks. (I really didn’t 
expect to have to be teaching my children this),” she adds. 
Protest action is constitutionally enshrined in South Africa and is often treated as the 
cornerstone of democracy. For young South Africans who were born after 1994, protests 
have begun to play an important role – they help bridge the gap between experience of the 
past and where South Africa as a nation is now. 
Ra’eesa Pather is a journalist at the Mail & Guardian. 
Pather, R. 18 February 2016. Student protests forge links with past. Mail & Guardian: 8. 
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TEXT C 
Student Politics in SA: A Response to Critics 
Professor Achille Mbembe’s analysis of the state of South African political life responds to the 
political movements of students at South African universities who are actively and loudly 
challenging the status quo at their institutions. Mbembe is correct to view the ongoing student 
movements of 2015 within the national political discourse. But his analysis and critique is 
limited on two counts. Firstly, his insight is generated from the outside looking in, and 
secondly, there is a conflation or confusion of different student movements and student 
politics into a single “politics”. 
These two failings have characterised the representation of South African student 
movements of 2015 since their emergence. South African student activists have had to 
contend not only with their intractable and sometimes repressive universities, but also with a 
range of presumptuous public commentary that either intentionally delegitimises their actions 
and purpose (which Mbembe does not do), or which can be manipulated to this purpose. 
Mbembe identifies a politics of “impatience” that seeks to “radically overturn” the interests of 
white privilege. This is true of student movements throughout the country. He also recognises 
the trend of narcissistic fixation on personal suffering through whiteness, which bears on 
identity to the point that political communication from different perspectives becomes almost 
impossible. He asserts that such “self-enclosure” cannot be the foundation of more liveable 
futures. 
The terrain of student struggles is certainly contested, and students have had to and will 
continue to confront ideas from across the political spectrum, among them political 
narcissism. No political moment is free of dispute or of self-interested opportunism. Still, 
ostensibly in response to Mbembe but directed at commentators generally, two things about 
the student struggles require immediate clarification: student movements are all different, and 
students are the authorities on student politics. 
Paddy O'Halloran is working on an MA in Political and International Studies at the 
university currently known as Rhodes in Grahamstown. His research interrogates race 
and space through the politics of social movements. 
O’Halloran, P. 2015. Student politics in SA: A response to critics. Johannesburg: Juta 
Publishers. 
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TEXT D 
Student protests and the past 
Step into a student protest at any of the #FeesMustFall demonstrations and the memory of 
apartheid is alive in the struggle songs sung. Iyoh Solomon (an ode to executed Umkhonto 
weSizwe soldier Solomon Mahlangu), Thina Sizwe (We the Nation), and Senzeni Na? (What 
Have We Done?) are just a few. 
Many, largely white, naysayers have reacted to the student disruptions with colonial-style 
racism, referring to the protesters as barbaric. They wish to obscure the historical legacy of 
colonialism and apartheid as it affects black South Africans, who still remain disenfranchised 
by systemic inequality driven by racial capitalism and the suffocation of black identity. 
Even today, there are Indians and coloured people who wilfully deny their blackness, having 
internalised the apartheid propaganda that they are better than black people. 
The end of apartheid was the dawn of democracy in South Africa, but it wasn’t a revolution 
into a new order. Instead, the laws changed but racial capitalism was maintained, leaving too 
many young black youths to inherit a life of destitution. 
Dr J.J. Dornbrack is a professor of Politics at the University of the Western Cape. 
Dornbrack, J.J. 15 August 2016. Student protests and the past. South African Journal of 
Higher Education, 3(1): 216. 
 
TEXT E 
Strategic lessons South Africa’s students can learn from the leaders of 1976 
University students of 2015-16 have some key things in common with their 1976 
predecessors. 
This month forty years ago, thousands of Soweto school children took to the streets 
to protest the racism and inadequacy of Bantu Education. That moment has come to 
symbolise the role that young people have played and can play in shaping South Africa’s 
political discourse. It remains a touch point for student activists today. 
The marches in June 1976 took shape around a unifying issue of immediate importance to 
the students: the imposition of Afrikaans as a teaching medium in black classrooms, whose 
curriculum was dictated by the then Department of Bantu Education. 
Images from the march are filled with posters proclaiming “To hell with Afrikaans” and “Vorster 
and Kruger are rubbish”. This refers to John Vorster, the prime minister of South Africa and 
one of apartheid’s architects, and his police minister Jimmy Kruger. 
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The juxtaposition of these claims is an important one. It speaks to how Soweto children began 
to straddle the space between local and immediate concerns and a national political agenda. 
This enabled them to transcend the issues of their classrooms and rejuvenate the struggle 
against apartheid on a national, and indeed international, scale. 
Forty years later South Africa is again in the midst of a political movement led by students - 
this time on university campuses across the country. Today’s student activists are often 
compared to the generation of 1976. In mass marches through Johannesburg and Pretoria 
the form of their protest has prompted the comparison. 
In their articulation of ideologies like Black Consciousness they echo some of the key thinkers 
of that period. But their protests remain largely constrained by the campuses on which they 
happen. In light of these struggles, it is useful to consider how the students of 1976 tackled 
similar problems. 
Anne Heffernan is a Mellon Post-doctoral Fellow NRF Chair: Local Histories, Present 
Realties at the University of the Witwatersrand.   
Heffernan, A. 15 June 2016. Strategic lessons South Africa’s students can learn from the 
leaders of 1976. Wits News: Wits University Press.  
 
 
END OF PAPER [100 MARKS] 
